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I. INTRODUCTION 
The view of this paper is that counseling is the 
focal point around which the services of guidance ar¬ 
range themselves in varying degrees of importance. 
Counseling* seen in this light* is the most important 
service provided by the total guidance program* and it 
is held further that the success of the total guidance 
program can be no greater than the success of counseling. 
If the guidance program offers only ineffective counse¬ 
ling services* the total program is substantially weak¬ 
ened and is* likewise* ineffective at best. Essential 
to the attainment of effective counseling is an effective 
client - counselor relationship. 
This paper will attempt to explore in some detail 
the crucial relationship between the client and the 
counselor* the counseling interview* resistance* and 
problems common to the development of an optimal rela¬ 
tionship . 
II. A PERSPECTIVE 
At the present time guidance is generally defined 
in terms of a group of services "which have the common 
objective of helping pupils become increasingly self- 
guided in the maximum utilization of their talents and 
n 
opportunities (p.5)." Smith defines guidance only 
slightly differently when he states that the process of 
guidance consists of a group of services to individuals 
to aid them in "securing the knowledges and skills needed 
in making adequate choices, plans, and interpretations 
essential to satisfactory adjustment in a variety of 
areas. These services are designed to result in effi¬ 
ciency in areas which require that the individual make 
adjustments in order that he may be an effective member 
iq 
of society (p,5)." For purposes of this paper Froehlich^s 
definition, cited above, will be used, for the author feels 
that Smith, in an attempt to be precise, has been too 
restrictive, 
Guidance provides many services. Among those 
customarily found in guidance programs are: 
1. Services to pupils in groups 
a. articulation 
b. orientation 
c. group guidance 
2. Services to pupils as individuals 
a. counseling 
b. individual analysis, including testing, 
anecdotal records, personal data blanks, 
and other techniques for discovering 
aptitudes, interests, and attitudes 
c. environmental information 
d. placement 
3. Services to the instructional staff 
a. helping teachers to understand pupils 
b. in - service training 
c. teacher referrals 
4. Services to administration 
a. assistance in curriculum planning 
b. community liaison 
5. Research services 
a. community occupational surveys 
b. follow - up studies (p.22), ^ 
The many services of the guidance program are enumer¬ 
ated here only to place counseling in its proper perspective. 
Here we see immediately that the terms guidance and coun¬ 
seling are not interchangeable. Among the many services, 
counseling is only one of the services to individuals. 
It is, however, the most important one. 
Many definitions of counseling could be found, re¬ 
ported, and debated, but the author agrees substantially 
with Froehlich when he states that counseling "provides a 
relationship in which the individual is stimulated: 
(1.) to evaluate himself and his opportunities, 
(2.) to choose a feasible course of action, 
(3.) to accept responsibility for his choice, and 
(4.) to initiate a course of action in line with 
, 7 
his choice (p.l6)." 
The emphasis which Froehlich places on the relationship 
should be noted here. An extension and simplification of 
this definition suggests that counseling is an interpersonal. 
5. 
face - to - face, one - to - one relationship in which 
the counselor assists the client to adjust more effectively 
to himself and to his environment. And, although the most 
efficient means to the end is frequently disputed, the 
goal seems to be a matter of fairly common agreement. 
6. 
III. COUNSELING AND PSYCHOTHERAPY 
The origin of counseling, lies in the province of 
psychotherapy. White offers a good analysis of psycho¬ 
therapy in his book, The Abnormal Personality. 
Psychotherapy must be set off clearly from what 13 
called "therapy that is essentially somatic or that con¬ 
sists of practical management" and it must be distinguished 
"from attempts to influence people by educative or per¬ 
suasive methods." The term psychotherapy should be 
restricted to those methods which are dependent upon a 
direct interaction between therapist and patient. Rather 
than operating on the environment or on the tissues of 
the body, psychotherapy operates on the learning process. 
The value of psychotherapy lies in "the relearning or new 
learning that the patient is able to accomplish through 
talk with the therapist and through the ensuing personal 
relationship (p.313)." The primary aim of the psycho¬ 
therapist is to aid the patient in reaching a state of 
adjustment; ho does not attempt to persuade or dominate, 
but merely to restore a state of good health. He tries 
to provide favorable circumstances to bring about a pro¬ 
cess of growth in tho patient. 
The process of psychotherapy itself is not an 
intellectual process. Its fundamental principle is 
"to re-expose tho patient, under more favorable circum¬ 
stances, to emotional situations which ho could not handle 
In the pant." The patient must "undorgo a corrective 
7. 
— 
emotional experience," and his "intellectual under- 
standing of the genetics has only an accessory Slgnifl- 
^O 
cance, (pp. 66-67)." It is, as White calls it, "correc¬ 
tive emotional experience." The patient learns through 
this corrective emotional experience not only that it is 
possible to behave in a different manner but also that 
such behavior leads him to a state which is more rewarding 
Ac> 
than he has attained previously. 
8. 
IV. THE BOUNDARIES OP THE RELATIONSHIP 
It is perhaps necessary here, at the cutset, to 
place the author's consideration of the client - counselor 
relationship within the confines of a definition. In 
searching the literature the author finds the definition 
of the counseling relationship as set forth by Pepinsky 
and Pepinsky to the nest complete and comprehensible. 
It is defined as "that interaction which; 
(a) occurs between two individuals called "counselor 
and "client," 
(b) takes place within a professional setting, and 
(c) is_ initiated and maintained as a means of 
facilitating changes in the behavior of the 
client (p.171)? 
The counseling relationship develops as the result 
of the interaction between two people, one a trained pro¬ 
fessional worker, and the other, a person who, for ci'.e 
reason or another seeks out his professional services. 
The client, a third party, some referring agency, or the 
counselor ©3-initiate the interaction, but the interaction 
can only be maintained on a cooperative basis, 'both 
counselor and client collaborating under certain con¬ 
ditions. to perform a particular and mutually acknowledged 
function of their interaction (p. 12). Perhaps it should 
be added also that the interaction under inspection here 
takes place in a professional setting. 
It must also be stressed that the function of the 
interaction between the client and the counselor is to 
affect and/or facilitate changes in the client's behavior. 
This function, it is felt, must be understood and accepted 
by both participants. The participants must realize also 
that the change "desired and worked for is more than change 
in how the client talks in the interview, but is a change 
in what the client does outside the interview, and will 
be able to continue to do after his contacts with the 
counselor are terminated (p.173).11 
It is assumed that both the client and the counselor 
obtain satisfaction from their relationship, however the 
counselor's gratifications are not those of a friend. The 
counselor is said to be motivated to perform his function 
in accordance with a set of rules of the profession. These 
rules stipulate that he not become involved emotionally 
with his client and that he not attempt to solve his own 
problems through his interaction with his client. Nat¬ 
urally it is presumed that the counselor satisfies part¬ 
icular needs of his own through the counseling relation¬ 
ship, however, this need satisfaction is never at the 
expense of the client. And it should not be forgotten 
that the explicit function of the counseling relationship, 
to assist the client to change, should not be interfered 
with or destroyed. Whether this is happening may be 
determined by successive observations of the behavior of 
the client as counseling contacts continue. 
V. A RELENTLESS DISPUTE 
The terms directive and nondirective seem to Indi¬ 
cate a dichotomy, but In fact they can better be seen as 
two extremes on a continiuum involving various degrees 
« 
of directiveness. Frederick Thorne in Six Approaches 
to Psychotherapy postulates a general rule concerning the 
need for direction as correlated with the personality of 
the Individual. "The need for direction is inversely 
correlated with the persons potentialities for effect- 
l 
ive self-regulation (p.237)." That is to say that the 
healthier personality needs less direction than the 
sicker personality. If this is a fact it would be an 
argument for using non-directive methods in school 
counseling, as the preponderance of personalities found 
in the high schools can be assumed to be ’’healthy." 
Thorne states further that it "is to be assumed that the 
well-trained psychological scientist is the person best 
equipped to provide whatever degree of direction may 
be necessary to catalyze therapeutic processes by the 
shortest method. Judiciously utilized, psychological 
knowledge may lead to specific action in facilitating 
curative processes in much shorter time than might be 
i « 
accomplished by the client working by trial and error, 
even assuming that homeostatic resources would be suf¬ 
ficient . Although we recognize the dangers of over¬ 
regulation and overinterpretation in cases of mild 
personality disorder, it is our opinion that the ther- 
apist is obligated to protect the interests of the client 
when the client is unable to do so himself and that fail¬ 
ure to institute the indicated degrees of direction in 
/£ 
more serious cases may constitute malpractice (p.251)." 
Thorne underscores five premises which underlie 
all directive therapy: 
1. Where healthy behavior has failed to be 
conditioned by family, society, and 
education, the therapist takes over as 
a master educator. 
i 
2. The initial stage of therapy concerns 
itself with the establishment of con¬ 
ditions suitable for learning a new 
style of life. This Includes the 
establishment of rapport, the analysis 
of prior traumatic conditions, and 
the release of emotional blocks and 
repressions. The individual is given 
as much opportunity as possible to 
solve as much as he can by himself. 
3. Implicit in the very word "directive" 
is the Implication that someone must 
discover what the trouble is, what 
steps,, must be taken and see that these 
steps are carried out. This involves 
a diagnosis which cannot be done by 
the unaided individual and "the great 
issue of what is to be done thera¬ 
peutically." 
4. The issue is drawn into sharper focus 
"when facing the concrete decision of 
when, where, how, and why to interfere 
in another person' sli'fe." 
5. The most satisfactory method of under¬ 
taking directive therapy is the scientific 
approach. This method is given preced¬ 
ence as it is the best method of 
establishing validity (p.245).'* 
The basic pattern and method of directive therapy 
is contained in the following outline: 
1. Adequate diagnostic studies, which Involves 
12. 
complete case history* clinical examinations* 
psychometric and projective studies, and 
laboratory procedures . 
2. Preparation of a descriptive formulation of 
the psychodynamics of each case. 
3. Outline of an individual plan of therapy with 
clientcervE’ered orientation that*-is specifi- 
cally related to the needs of the individual 
case. 
4. Genuine eclecticism in therapeutically utilizing 
all the technical resources, either directive 
or nondirective* which are available at the 
time and place. 
5. Utilization of the principles of experimental 
science wherever applicable at all levels of 
case handling (p.246). ^ 
On the other end of the counseling continuum lies 
non - directive or client - centered therapy. Carl Rogers* 
the leader of this school of thought* states that underlying 
client - centered therapy is the idea that each individual 
has within himself the power to make decisions which are 
important to himself. The non - directive counselor pro¬ 
vides a permissive atmosphere. He refrains from suggesting 
areas for exploration or asking probing questions. Neither 
does he moralize* blame* praise, advise* teach, or plan a 
program of activities for the client. And he does not 
"Complete a formal diagnostic study of the individual prior 
/ X „10 
to or in the course of therapy (p.17). 
13. 
VI. SIMILARITIES DESPITE DIFFERENCES 
Although most of the authorities agree on some aspects 
of the counseling relationship, they differ widely in re¬ 
gard to others. They differ about such topics as who should 
do most of the talking in the interview, whether the coun¬ 
selor interprets or simply accepts what the client says, 
whether the counselor's talk should consist of information 
giving, or advice, or of "responses to the implicit emo¬ 
tional content of the clients talk. They differ also 
concerning the relative of transference of feelings form¬ 
erly directed toward parental figures, the use of limits 
in the counseling interview, and the "emotional or social 
distance from the client that the counselor should main- 
tain (p.177)." 13 
Naturally, each counselor, trained or untrained, has 
a certain set of guiding principles, v/hether they are 
known to himself or not, and it is these beliefs which 
determine where the individual counselor stands on the 
issues. But the author feels that there are certain 
similarities and it is the thesis of this paper that there 
are some common processes underlying all effective coun¬ 
seling. The various counseling sessions, for instance, 
will not distinguish themselves in terms of the problems 
experienced by the client, but the complexity and depth 
of the counseling will vary with the stability and per¬ 
sonality organization of the client. One of the most 
obvious common denominators to all counseling is that 
all counseling., no matter what the approach, is dealing 
with people. These people, it can be furthur stated, 
represent certain stages of need adjustment. Whether 
they are aware of it or not, they possess unsatisfied or 
inadequately satisfied needs. ''They are individuals 
driven by the tensions that such needs arouse. The 
tensions produce action. Some activities are success¬ 
ful; others create furthur problems. The removal of 
r 
barriers which jeopardize personal needs underlies all 
counseling. Unpopularity, disinterest in school work, 
insubordination, poor study habits, feelings of despair, 
loss of a girl friend - all represent frustration of 
the satisfaction of needs (p.2l8)." ^ 
All clients have some conflicts, anxieties, and 
nonadjustive defenses, regardless of the degree of their 
stability. They may have conflicts within the family; 
they may want to go to work instead of staying irj^chool. 
But these conflicts are surface conflicts and may be 
found in both the well - adjusted and the less stable. 
Where they begin to differ from each other is in the 
normality or intensity of these conflicts. "The nor¬ 
mal teen-ager who finds herself strongly attracted to 
a boy whom she could never marry because of gross incom¬ 
patibilities between them, experiences a deep-seated 
conflict which disturbs most of her personal relation¬ 
ships at the time, despite her stability (p.219K ^ 
Certainly another similarity that rises to the 
fore in spite of many differences is that the counselor 
is always dealing with the whole person, no matter what 
his need-adjustment status might be. It matters little 
whether the client asks help with his study problems or 
seeks vocational assistance; it is the person that is 
being treated, not the problem. His complaint is merely 
symptomatic of a total difficulty, and the complaint may 
bear scarce resemblance to the underlying cause. The 
client thus viewed is a personality unified and influen _ 
ced by his major needs and drives. McKinney points 
out that the same basic dynamics are operative whether 
the person is on the threshold of a severe personality 
disturbance or is suffering merely from a conflict which 
is disturbing his efficiency and must be resolved. 
16. 
VII. COUNSELING - THE PROCESS AND THE GOALS 
The following outline,, suggested by Rogers, focuses 
clearly on the counseling process. Here the steps are 
only seen in summary form. They will be discussed in 
detail later in the paper. 
1. The client can take some of the responsibility 
for the counseling activity; he has some con¬ 
cern about himself and his symptoms. 
2. A relationship is established with the counselor 
as resistences are lowered. 
3. An effective relationship is built with the 
counselor, which is usually objective, kindly, 
and permissive. 
4. Gradually the client is able to ventilate his 
feelings as a release of tensions and inner re¬ 
sistances occurs against dealing with disturbing 
tendencies and conflicts. 
5. A new perspective toward oneself and one’s world 
is possible as new areas of thought are opened 
and insights occur. 
6. "These new perspectives are exploited in an 
Integrative way to build better ways of satis¬ 
fying one’s needs through a period of trial and 
/if 
error, and successful learning (p.138)." 
What purposes does this process attempt to accomplish? 
Certainly the counselor knows that his client will not 
quickly and easily become a model personality, if, indeed. 
17. 
such a thing exists. Nor is he, on the other hand, inter¬ 
ested in helping the client remove symptoms or solve surface 
problems. "The basic goal is a long term project: to 
help the individual bring about greater personal balance, 
more frustration - tolerance, and a better integration 
of his total personality (p.219)." ^Improvement here means 
less anxiety and less unrealistic behavior. It consists 
of a better resolution of conflicts and fewer self-defeating 
defenses; the individual reaches a state of improved per¬ 
sonal unity and balance. He is encouraged toward activities 
which increase his self-esteem and his effectiveness in 
dealing with his environment. Any assistance which the 
individual is given with respect to his personal effici¬ 
ency or his vocational choices must be compatible with 
these underlying goals. 
"If the client relates himself effectively with the 
counselor, talks somewhat openly about his feelings, seems 
to take responsibility for himself, and as a result of the 
session gets new perspective and ideas for action, the 
immediate goals of counseling are being reached (p.220).M II 
VIII. THE CLIENT, THE COUNSELOR, AND THEIR RELATIONSHIP 
Rogers notes in his book. Client - Centered Therapy, 
that Mas our experience has moved us forward, it has be¬ 
come increasingly evident that the probability of thera¬ 
peutic movement in a particular case depends primarily 
not upon the counselor’s personality, nor upon his 
techniques, nor even upon his attitudes, but upon the 
way all of these are experienced by the client in the 
j a 
relationship (p.65).” It is the clients perception 
which determines whether the elements which comprise ther¬ 
apy will occur. As clients and their perceptions differ 
it follows that not all clients can profit equally from 
counseling. It is hoped that to some degree all clients 
profit from effective counseling, but the rate of pro¬ 
gress and improvement varies greatly from client to 
client. ' V. 
The best clients, that is, the ones who can potenti¬ 
ally best be helped by counseling, are those who show 
initiative. They should be relatively stable, of aver¬ 
age intelligence, and not too old or too young. Differ¬ 
ent age ranges ,are mentioned by different writers, but 
most agree that the best clients for intensive treatment 
are of ages from the early teens to around late middle 
age. Clients are more likely to profit from counseling 
when they have had some need satisfaction, both past and 
present, and when they have made prior adjustments on 
their own. They should, as well, be reasonably inde- 
pendent, and should have the ability to relate themselves 
verbally and emotionally to the counselor. "A corollary 
is that they should possess the kind of personality 
organization to enable them best to utilize the influe¬ 
nces this relationship will produce (p .222)." ^ The client, 
McKinney goes on to point out, must not be too well satis¬ 
fied with his symptoms. It may be extremely difficult 
for the client to surrender his symptoms if they are pro¬ 
viding him with a great deal of satisfaction. 
Among other qualities of the ideal client, he must 
have a genuine desire to improve. Without this desire it 
is doubtful whether any real growth will occur. "He must 
strongly want the change that will occur, and he must be 
willing (and have the requisite personality organization) 
to sustain the disturbance that may be part of the coun¬ 
seling process (p.224)." ^Giving up old habits which are 
partially satisfying even though they may lead to trouble, 
often leads to temporary increase in tension. 
It has been noted many times that the person who 
possesses all the optimal characteristics for counseling 
the "ideal client," is the one who needs it least; those 
people who profit most from counseling very often are 
those who are least disturbed. 
Rogers states that the way in which the client per¬ 
ceives the counselor and the interview is initially influ¬ 
enced very deeply by his own expectations. He experiences 
to some extent that which he expects to experience. And 
these expectations vary greatly from client to client. 
But a Mtentative, ambivalent, fearful feeling is pro¬ 
bably the attitude most characteristic of all clients, 
whether they have any knowledge of therapy or not (p.68). 
However, ideally, one hopes that the client views the 
counseling interview as a place where he will have to 
solve his own problems and it is hoped as well that both 
the client and the counselor are perceiving the relat¬ 
ionship in a similar manner, so that real progress in 
therapy will be facilitated. 
The perception does not come about by telling 
the client how he ought to experience the relat¬ 
ionship . Meaningful perception is a matter of 
direct sensary experience, and it not only does 
not help but it may hinder a unified perception 
if the therapist attempts to describe, intelle¬ 
ctually, the character of the relationship or of 
the process. It is for this reason that coun¬ 
selors operating from a client - centered point 
of view have tended to give up any attempts at 
"structuring,'1 though earlier these were thought 
to be of value (p.69).Uf 
In the very earliest stages of therapy, the client 
perceives the degree to which he is responsible for him¬ 
self in this relationship. If the counselor is "non- 
directive" the client v/ill more likely feel that he is 
very much responsible for himself. If, on the other 
hand, the counselor is oriented mare 'directively,'1 
the client may feel that the primary responsibility for 
himself is in the hands of the counselor. The writer, 
however, believes that the development of responsibility 
for self, as a goal as well as an underlying assumption, 
is infinately more valuable to the counselor both during 
and after counseling. 
In the counseling situation, the counselor attempts 
to provide an atmosphere which will not only allow but 
encourage the client to talk freely and easily about 
himself, but it is to be noted that counselors differ 
in their capacity to produce this permissive atmosphere. 
Even the most professional counselor brings his own past 
attitudes, needs, anxieties, and conflicts to the coun¬ 
seling situation. And perhaps the only way that the 
counselor can combat this is by being cognizant of it. 
He, the counselor, should have a good understanding of 
himself and of how his conflicts, anxieties, and attitudes 
affect the client. This is not to say that it is wrong 
for the counselor to satisfy his own needs through the 
counseling situation, but it could only be considered 
highly undesirable if he were to do so at the expense of 
the client. . There are counselors, of course, who find 
it extremely difficult to remain objective or to be very 
accepting of other people’s deviations from the norm, 
counselors who give slight cues of the disapproval they 
lb feel (p.23l). ’’Having served effectively in the capa¬ 
city of parent, teacher, supervisor, chaperon, principal, 
or administrator, they have thoroughly introjected the 
attitudes and mannerisms of these positions. Consequently, 
what they see before them are primarily disobedient, im¬ 
pulsive, headstrong, or selfish youths rather than person¬ 
alities who have been battered by conflicts and driven to 
22 
the wall. Even though they know academically that devi¬ 
ant behavior may be symptomatic of forces the individual 
has trouble controlling, the existence of this behavior 
in concrete form evokes their previous, well-established 
negative attitudes, (p.231). People who have rigid 
concepts of how people should or should not behave may 
experience a great deal of difficulty building a good 
relationship. 
The counselor who, on the other hand, finds it re¬ 
latively easy to become involved in the lives of other 
people may, inadvertantly, produce resistance in the 
client. The client may have vague suspicions that in 
such a highly personal relationship the needs and emotions 
of the counselor may become paramount rather than his own. 
Prior emotional involvements and conflicts with parents 
or other adults may force the client to withdraw from a 
counselor who reminds him of these relationships. On the 
other hand, the client may so need this affection that in 
spite of danger he will welcome it, and the relationship 
becomes one of mutual affection with various possible 
consequences. ’’The counselor may dominate it for his needs. 
The client may revolt; or he may feel that he cannot re¬ 
volt, and thus build inner hostilities to it. The coun¬ 
selor may develop guilt over his domination and resent 
the client. These ’’hot", rather than warm, professional 
Q 
relationships are rarely therapeutic (231). And it is 
also true that the counselor who builds a reputation for 
talking about other people’s difficulties can expect to 
23. 
encounter resistance. 
Many aspects of the counseling relationship are 
not at once obvious, but are subtle. These factors can 
be constructive or destructive and may operate with¬ 
out one’s knowledge. The client, for instance, some¬ 
times senses insecurity when the counselor is insecure. 
Because the counselor himself has many attitudes, and 
while the client is relating his story reacts with many 
emotions, it is likely enough that in his early days of 
counseling he may convey some of them unwittingly. This 
insecurity will diminish with experience and with the 
development of true acceptance. "The experienced coun¬ 
selor acts as an example to the client of. a human being 
who can meet tragedy, suffering, and elemental emotions 
such as anger and fear somewhat calmly, objectively and 
effectively (p.232)." U 
It is easy to see that some people by virtue of their 
individual personality organization find it easier to dev¬ 
elop an effective counseling atmosphere than others. 
There is actually no such thing as a stereotyped coun¬ 
seling manner, and any attempt to prescribe such a man¬ 
ner must, in the end, prove futile. Each counselor must 
finally develop a manner which stems from his own person¬ 
ality. McKinney states that there is only one absolutely 
fundamental requirement; and that is that the counselor 
must be sincere; the relationship must be a genuine one. 
Naturally, as would be expected, the counselor’s ability 
to build a relationship with the client can be improved 
through experience and supervised training (p.232)." 
In an effort to undertake such training, the author 
participated in the Summer Counseling Program at the 
University of Massachusetts under the direction of 
Dr. William- Field, then head of the University’s Guid¬ 
ance Service, in the summer of 1961. The Summer Coun¬ 
seling Program provides the opportunity for students who 
are to enter the University as freshmen in the fall to 
visit the campus and to take, as well, a series of aca¬ 
demic placement tests. 
Several weeks before the students came to be tested, 
they sent in printed forms which required that they sub¬ 
mit certain information. One of the questions on the 
form asked them to state, in order ,of preference, three 
occupational choices. On the basis of what the author 
felt to be ’’occupational incongruity" students were sel¬ 
ected for interviews. That is, when the information 
blanks were returned they were inspected by the author, 
and when he felt that the three occupational choices 
were widely dissimilar, the student was scheduled for 
an interview. These interviews were tape recorded and 
replayed in conference with Dr. Field and their content 
was discussed in terms of the author’s technique as an 
interviewer. Many such interviews were held throughout 
the summer,* and through constant constructive criticism 
of the recorded interviews the author gradually began to 
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get the "feel" of the initial counseling interview. This 
is not to say that the author feels proficient; it was 
merely a beginning and helped to provide him with the means 
with which he might furthur criticize and evaluate him¬ 
self . 
The counselor must learn, among other things, to 
accept hostility. This is simply stated, but by no means 
simply achieved. More often than not our generalized 
attitudes toward other people are unconscious. Freque- 
ntly we do not realize that we are rejecting others and 
arousing resistance in them. This is true particularly 
in our role as teachers. "There in the discharge of our 
professional duties, we may have developed or accentuated 
attitudes which are certainly not conducive to the best 
counseling atmosphere. There is all the difference in 
the world between standing in the front of a classroom 
to run a class period and sitting in a counseling ses¬ 
sion to determine what will be permitted in an open and 
free conversation (p.90).M It is to be noted also that 
we live in a culture which encourages the use of reject¬ 
ion as a control technique. 
It has been stated many times in the professional 
literature that the counselor should provide an accepting 
and permissive atmosphere. Again, this is not something 
which is simply achieved. McKinney feels that in a coun¬ 
seling session the counselor tends, particularly under 
emotion arid pressure, to fall back on previously esta- 
blished reactions. This is human, natural; these rea¬ 
ctions have been established; they filled a need in the 
counselor’s life, provided "need satisfaction." More 
often than not these reactions consist of passing judg¬ 
ment, taking an authoritative role, scape goating, con¬ 
demning unconventional behavior. The counselor who does 
this is a counselor in name only, for he is, in actuality, 
continuing in the role of teacher or parent. To be gen¬ 
uinely accepting requires a great deal of practice, trai¬ 
ning, and conscientious reeducation. 
Subtle rejection by the counselor is very difficult 
to keep under control. Advice giving, for instance, 
might not be termed rejection at all by most people, and 
yet that is very likely precisely what the client feels. 
This subtle rejection may also be illustrated by an em¬ 
phasis on rules. A great deal of what the directive 
counselor tells the client in the interview he has heard 
so frequently before that it might as well be a recorded 
advertisement; it may even involve pointing out the ex¬ 
pectations of his parents. McKinney speaks directly to 
this point in Counseling for Personal Adjustment when he 
says that "the major shortcoming of directive counseling 
is just here: that it is so often indirectly critical 
and judgmental. It arouses resistances. It Is an un¬ 
conscious way of punishing the client and dealing with 
him authoritatively rather than giving him that rare ex¬ 
perience - a pattern of acceptance and understanding. 
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The latter Involves respect for the clients Initiative 
and faith in his ability to reach his goal in his own 
II 
manner (p.233)." 
The counselor should closely examine his own atti¬ 
tudes to discover what conditions, if any, he places upon 
acceptance. People in authority, parents, teachers, 
employers, frequently behave in a manner which involves 
"conditional acceptance." These people in authority 
make it clear that they accept, praise, and respect the 
child or pupil: only insofar as he will conform to their 
idea of virtue, whatever that may be. This method has 
been found to be an effective way of producing conform¬ 
ity and obedience, but not creativity. 
The counselor should know to what extent he accepts 
clients only conditionally. Naturally this examination 
is not an easy one. "The results of this personal exa¬ 
mination will not, to be sure, be immediately or easily 
accessible. We habitually pull the wool over our own 
eyes rather than admit the conditions under which we ac¬ 
cept people (p.233).M ^ 
In an ideal situation, the counselor who is interested 
in promoting personal growth accepts all people in terms 
of their background and circumstances. He understands 
that various events can and do occur in the lives of peo¬ 
ple which place them in unfortunate positions. Yet he 
respects these stigmatized individuals as potentially wor¬ 
thy persons. "His attitude is very similar to that in- 
culcated by certain religious doctrines - that all people 
are worthy, irrespective of their deeds.” Because of his 
well-established attitudes and previous roles, however, 
the counselor will often engage in conditional acceptance 
without realizing it. "In spite of himself he will con¬ 
vey to the client through his attitude the dire hint: 
’You had better watch out now what you say and take my 
suggestions, or I won’t accept you (p.234).’" ^ This is 
obviously the path to anxiety and insecurity for the client. 
Unconscious rejection is one of the factors that may 
operate to slow the learning that is taking place in the 
counseling session. The client frequently is one who has 
been rejected in the past, so it is difficult for him to 
believe that he is being genuinely accepted by the coun¬ 
selor. And since the client frequently cannot put all of 
his insights into action immediately, an impatient coun¬ 
selor may furthur reject him, without ever realizing it. 
Usually the counselor can decide his own personal 
limitations as far as acceptance is concerned. Sometimes 
the counselor will see that it is impossible for him to 
accept others completely, and consequently he should not 
take certain clients for whom he cannot be a therapeutic 
influence. It might be that his own problems or his pre¬ 
vious standards so clash with a client’s behavior that 
he has to refer him in a kind way to someone else. "When 
this referral occurs it should be done, of course, in a 
manner which will not cause the client to feel that it is 
due to his inadequacies. The counselor can indicate quite 
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sincerely that the clients difficulties are out of the 
realm of his competency (p.234)." ^ 
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IX. PROBLEMS OF RELATIONSHIP 
The acceptance of the client is a primary goal of 
the counselor,, but there are certain limits which he, the 
counselor, must impose. 
The first limit that the nondirective counselor sets 
is the extent to which he will assume responsibility for 
the actions and problems of the client. Psychotherapists 
generally agree in not assuming any more responsibility 
for the client’s action than they of necessity must. 
"They refrain at all costs from becoming either a parent 
or a god - like figure. Therapeutic ambition will only 
complicate the lives of the clients and delay growth (p.10). 
The second limit that the counselor sets is a time 
limit. There is a prior agreement about the length of 
the counseling sessions, and the counselor generally does 
not allow the client to go beyond the limit of the allotted 
period. 
There are limits too which of necessity must be placed 
on the social contacts and affection between the client 
and the counselor. There is not, it should be pointed 
out, universal agreement on these points, but the author 
feels that they are essential for the most effective coun¬ 
seling. The client comes to see more readily the primary 
objective of counseling when the affectional and social 
aspects in the counseling sessional are minimal. Many 
counselors feel that there is no necessity to extend the 
counseling session through social activity and favors. 
Acceptance and understanding alone are sufficient. By 
keeping the emphasis on the initiative and responsibility 
of the client, and by minimizing the role of the coun¬ 
selor,, the relationship remains more objective and more 
durable. 
"The limitation on affection can be understood in 
terms of counseling theory. If the counseling relation¬ 
ship is one in which the client is to develop his ability 
to manage his own life, it should not be hampered by the 
demands of affectional bonds. A strong affectional re¬ 
lationship ceases to be an objective one; the counselor 
is likely to become involved personally in the client's 
life. In such a case an unconscious factor in the coun¬ 
seling might be the counselor's need for affection, which 
might even come to be the controlling factor in the inter¬ 
view. What the client needs is a nonlimiting atmosphere 
in which to grow, talk about his feelings and attitudes, 
and make certain choices. Affectional obligations and 
ties limit the situation (p.236).n ^ 
It is felt, however, that the relationship between 
the counselor and the counselee need not be cold. The 
counselor is empathetic; he feels into the experience of 
his client. He understands through feeling what it means 
to be in the client's situation, and yet he is not dominated 
by the situation as the client is. 
The counselor's role must be an emotionally secure 
one for him if he is to do his work well. It could be 
unfair to the counselor and to the client both if the 
counseling situation were one which would place him in 
a position of constant conflict as to his function. 
Such a situation would jeopardize the whole atmosphere 
that is required for the desired personal growth of the 
client. 
Perhaps the greatest single problem that threatens 
the counseling situation is the inability of many coun¬ 
selors to allow the client to assume responsibility for 
himself. More simply stated, it is the problem of advice¬ 
giving. The counselor may fee'l that it is one of his 
responsibilities to acquaint the client with the conseq¬ 
uences of his acts and to give him advice. It may seem 
only fair and quite the natural thing for him "to com¬ 
municate the wisdom and perspective which have grown out 
of his own experience since youth." But it is doubtful 
indeed that prefabricated wisdom will assist the client 
to control his behavior, to grow. The directive coun¬ 
selor when he attempts to advise the client must realize 
that he is taking responsibility for the clients decision. 
He is robbing the client of the freedom to make his own 
choice, and he changes the psychological climate of the 
session. "No longer is it a session in which the indivi¬ 
dual can talk freely about himself. It has become a 
disciplinary interview rather than a psychotherapeutic 
one (p.239)." ^ By assuming such responsibility, he makes 
it difficult indeed for the counselee to grow. 
There are, of course, times when the counselor has 
little choice but to take responsibility for his client. 
Generally, if the client jeopardizes seriously his own 
health and welfare and the health and welfare of others, 
the psychotherapist must assume responsibilty, as the 
client is in no position to do so. 
The counselor will probably have to "structure" the 
counseling relationship and its limits. He should make 
it very clear to the client, either by word or attitude 
what may take place during the counseling session. He 
often needs to do this because the client comes into the 
office with varying feelings and attitudes. The client 
wonders what is going to happen, what he is going to find 
out; he is nervous about whether he will have to tell 
things about himself that he does not want to say. By 
structuring the session and the relationship, the coun¬ 
selor clarifies the situation and dispels the client’s 
doubts. 
In structuring the situation certain other things 
set 
will become clear. The counselor will probably^ certain 
reasonable limits on the relationship. Arrangements are 
made, for example, as to how much time per week the client 
can expect. "The client understands how much responsibility 
the counselor will or will not take. He knows the degree 
to which the counselor will or will not intervene in the 
school machinery to protect him, whether he will give ad¬ 
vice or stop short after providing an atmosphere in which 
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the client can arrive at his own decisions. Lastly, he 
understands the degree to which he can or cannot parti¬ 
cipate in social activity with the counselor. With these 
matters settled, the client and the counselor understand 
each other and the sessions run smoothly (p.240).” ^ 
A difficult problem that the counselor must handle 
is that in which the client cannot establish any relat¬ 
ionship whatever with the counselor. Such a client usu¬ 
ally has a history of aloofness, of not engaging freely 
in interpersonal relationships. This type of client may 
be referred to a psychotherapist once the school coun¬ 
selor has won his confidence, but the first step is to 
help him relate himself to the counselor. Numerous 
brief contacts and time alone have been found to have 
the potentiality of building an effective relationship. 
Until the time when the client is ready to face the 
problem or establish a relationship the counselor can 
give emotional support to him. He does this by having 
an understanding and genuine interest in the client. 
The client becomes resistant when he sees the 
counseling session as a threat to his security; he 
tends quite naturally to build defenses in order to 
escape from the anxiety that may be aroused. Clients 
differ widely In the resistance they feel. However, 
when the client knows that everything he says about 
himself, particularly that which is negative, will be 
accepted objectively, resistance tends to diminish. 
In all interviews some resistance can be expected, and 
the lowering of resistance is one indication of progress 
in counseling. 
Resistance varies with the nature of the problem 
that the client brings into the counselor’s office. 
Common - place problems such as vocational or choice 
selection, transition to a new level of education, or 
determination of deficiency in academic skills usually 
does not produce a great deal of resistance. It is 
usually problems of a more personal nature, problems 
of dating, individual disturbances related to physique 
and appearance, personal impulses and habits, which arouse 
a higher degree of resistance. "The hypersensitive and 
abnormally anxious individual, however, will often man¬ 
age to exhibit resistance to the discussion of almost 
any problem (p.117)." 
How is resistance evidenced in the counseling 
session? There are many signs. The client, for instance, 
may come into the office but find that he cannot talk 
about his difficulties. "He may merely sit and leave 
the initiative entirely to the counselor. He may avoid 
real problems and stick to trivialities or engage in 
social chitchat. He may keep the discussion on an ab¬ 
stract intellectual basis rather than come to grips 
with the personal nature of his problem. Dignity, a 
proud attitude, obscurity, hostility, silence, or denial 
that help is needed - all can be brought into play by 
resistance; so too, direct appeal for sympathy, reassur¬ 
ance, or favors. Instead of facing difficulties (p.248)." 
k> 
Anger and hostility are also common signs of resistance, 
but it is important to realize that as the client's host¬ 
ility increases, the resistance in many cases tends to 
diminish. 
The skilled counselor recognizes resistance as a 
sign of anxiety; he realizes that such resistance is not 
a response to him personally. He, therefore, understands 
and accepts the resistance which in turn assists in build¬ 
ing the kind of atmosphere in which the client can grow. 
It is well for the counselor to assign the client 
as much initiative as he will accept, regardless of the 
resistance shown. It is a mistake for the counselor to 
accept the client's resistance as a signal for him to 
assume full responsibility for the Interview. The stimu¬ 
lation of client initiative may be accomplished with ouch 
statements as, "Suppose I let you do the talking first," 
The counselor must also be prepared for the student 
who is thrown into a panic by being given any initiative. 
In ouch a case it is probably best to try to put the client 
at ease by encouraging him to talk about a topic which 
does not produce resistance. Some light social conver¬ 
sation may at times be necessary to build rapport. At 
such a time the school counselor can rely on the client's 
record folder which contains much information concerning 
the client'o history, school record, test scores, interests 
and activity participation. 
The counselor may bring the client*s resistance to 
the fore without disturbing the client if he anticipates 
it. He might say to the client, "It's hard to talk here 
isn’t it?" or, "You find it difficult to talk about per¬ 
sonal matters to someone you don’t know. It’s hard to 
get started,” or "You would like to discuss a matter 
which bothers you, but you don’t know whether it’s wise 
to do so," or more directly, "You can talk freely here 
about the matter that caused you to come in." By anti¬ 
cipating reluctance, the counselor may ease the client 
, \ ll into talking freely (p.252). 
The school guidance counselor deals with persons 
who represent the entire range of individual differences. 
As well as seeing persons from all segments of the popu¬ 
lation, he deals with individuals at varying levels of 
development with differing problems. This broad range 
of clients and problems represents all possible degrees 
of resistance. Most clients, however, are normal and 
somewhat typical. Moreover, since they often accept his 
role as a friendly counselor dealing with usual school 
problems, the resistances shown by them will not be the 
well - built defenses of the neurotic. 
Release often comes normally with such clients when 
a good relationship has been built, with the additional 
indication the discussion of personal feelings is accepted. 
The counselor merely attempts to build a good relationship 
on the most appropriate basis that presents itself at the 
time and moves toward one which will allow increased re¬ 
lease . This is not to say that in the course of time the 
school counselor will not interview many unstable and 
disturbed persons. He must be trained to recognize them 
and refer them effectively. 
X. CONCLUSION 
Counseling,, although central, is only one of many 
services offered by the guidance program. And central 
to counseling is the relationship that the trained coun¬ 
selor establishes with the client who enters his office. 
This paper has attempted to examine this crucial relati¬ 
onship in some detail. Like many early attempts, it falls 
far short of the mark. However, the author feels that 
this study of the relationship between the counselor and 
the client and the problems inherent to it is a beginning; 
he expects that this study will go on for as long as he 
is involved in the counseling process, for it is not some¬ 
thing that can be quickly examined and quickly resolved. 
He furthur hopes that this study will aid him in his ini¬ 
tial attempts at counseling, and at that point he would 
hope to integrate theory with experience to help form a 
sound basis for practice. 
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